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ACCESS & SUCCESS 

1 The role that inadequate funding play in undermining student access and success at Higher Education Institutions in South Africa 

 

Limited access to knowledge due to inadequate funding at Higher Education Institutions (HEIs) is one of the major challenges in many sub-Saharan 

universities. According to Tinto (2002) there is a growing concern around the retention of student at HEIs. Studies on student retention agree that 

understanding and addressing the issues of student retention is complex, with multiple reasons why students leave early. The Humanities Teaching and 

Learning Unit from the University of the Witwatersrand has experience, knowledge and good practice on how HEIs can promote access and success of 

students by ensuring that issues such as funding that undermine student access and success are combatted and dealt with effectively. The Teaching and 

Learning Unit conducted a study in order to investigate and understand how factors such as inadequate funding contribute to the increasing number of 

students withdrawing from their studies in the Faculty of Humanities. Current studies according to Thomas (2012) indicate that one in every twelve 

undergraduate’s students at HEIs withdraw from their studies. This poses a huge challenge for universities - students leaving HEIs are not able to produce 

educated citizens that could be able to engage in productive labour and contribute to the economic growth of the country.  
 

The study conducted at the University of the Witwatersrand makes use of Tinto’s Student Retention theory (1992) as a framework to identify and analyse 

the factors contributing to the decreasing number of students at HEIs. According to Tinto (1993), in order to identify ways of assisting students, 

universities need to categorize student retention into three types: psychological and environmental. With this regard, the issue of funding is more of an 

environmental issue which can impact psychologically on the students if not adequately addressed.  In South Africa the issue of inadequate funding at 

HEIs is not only an issue for HEIs but also one of social justice. 
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The study conducted by the Teaching and Learning Unit is qualitative in nature and uses data gathered through semi-structured interviews with students 

who deregistered from the Faculty of Humanities at Wits. The data has been analysed using a thematic comparative method. The findings indicate that 

many students withdraw from HEIs because of inadequate funding. Furthermore, the study revealed that in order for HEIs to increase student access and 

success, the issue of funding has to be prioritised. In order to ensure student retention at HEIs, there is a need to address the issue of funding available at 

HEIs, especially for those students from disadvantaged backgrounds. 
 

2 Higher Education Institutions, funding, student retention, deregistration, social justice, academic performance, student withdrawal, curriculum, 

academic access 
 

Background 

Students entering Higher Education Institutions (HEIs) from disadvantaged backgrounds are at a greater risk of demonstrating poor academic performance 

and are further at risk of withdrawing from their undergraduate degree course before they complete university (Thomas, 2012). According to research, 

there have been a number of attempts to address the educational needs of such students across the globe. A pilot survey which consisted of science 

students conducted by Cook & Leckey (1999) confirmed that readiness for higher education is undermined by many factors such as: 

a.  Readiness for a new intense curriculum of which many students may not be equipped for. 

b. Transition from high school to university. 

c.  Social and psychological factors. 

d. Funding for studies at HEIs. 
 

Such a conclusion indicates that students are not bridging the gap between school and university quickly and effectively because of the many challenges 

that they encounter, including not having funds to complete their studies.  
 

The study that the Teaching and Learning Unit will be reporting in this summit is based on a survey that included first year students registered at the 

Faculty of Humanities who have since withdrawn from the university.  The results of the survey to be shared will be presented within a broader context of 
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literature relating to student preparedness and student retention at HEIs. Most students at the Faculty of Humanities appear to have managed the transition 

into university life successfully, however, there is a considerable minority of students who consistently experience academic and personal problems and 

for whom coming to university has been a negative experience. When students fail to make a satisfactory transition to the new academic and social 

demands of university life, the results are manifested in drop-out and under-achievement (Rickinson & Rutherford, 1995).The aim of the study was to 

investigate the underlying factors contributing to the reasons these students are at risk and withdraw from the university.  The results indicated that 

students not only withdraw from the university due to social and psychological reasons but also readiness for the intense curriculum presented at HEIs. 

Against this background, this study explores various ways in which students who experience challenges that undermine their access and success at HEIS 

can be supported. 
 

Limited access to knowledge due to inadequate funding at Higher Education Institutions (HEIs) is one of the major challenges in many sub-Saharan 

universities. According to Tinto (2002) there is a growing concern around the retention of student at HEIs. Studies on student retention agree that 

understanding and addressing the issues of student retention is complex, with multiple reasons why students leave early. The Humanities Teaching and 

Learning Unit from the University of the Witwatersrand has experience, knowledge  and good practice on how HEIs can promote access and success of 

students by ensuring that issues such as funding that undermine student access and success are combatted and dealt with effectively. The Teaching and 

Learning Unit conducted a study in order to investigate and understand how factors such as inadequate funding contribute to the increasing number of 

students withdrawing from their studies in the Faculty of Humanities. Current studies according to Thomas (2012) indicate that one in every twelve 

undergraduate’s students at HEIs withdraw from their studies. This poses a huge challenge for universities - students leaving HEIs are not able to produce 

educated citizens that could be able to engage in productive labour and contribute to the economic growth of the country.  
 

The study conducted at The University of the Witwatersrand makes use of Tinto’s Student Retention theory (1992) as a framework to identify and analyse 

the factors contributing to the decreasing number of students at HEIs. According to Tinto (1993), in order to identify ways of assisting students, 

universities need to categorize student retention into three types: psychological and environmental. With this regard, the issue of funding is more of an 

environmental issue which can impact psychologically on the students if not adequately addressed.  In South Africa the issue of inadequate funding at 

HEIs is not only an issue for HEIs but also one of social justice. 
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The study conducted by the Teaching and Learning Unit is qualitative in nature and uses data gathered through semi-structured interviews with students 

who deregistered from the Faculty of Humanities at Wits. The data has been analysed using a thematic comparative method. The findings indicate that 

many students withdraw from HEIs because of inadequate funding. Furthermore, the study revealed that in order for HEIs to increase student access and 

success, the issue of funding has to be prioritised. In order to ensure student retention at HEIs, there is a need to address the issue of funding available at 

HEIs, especially for those students from disadvantaged backgrounds. 

3 National Higher Education Transformation Summit 

Access And Success: Transition into and Through Higher Education 
 

1. The first word of this theme/point (ACCESS) of discussion is very important as it is the one that children of the poor and the poorest are struggling to 

go through because of financial resource or maladministration of applications in higher institutions of learning.  

• One would agree with me when I say, the lack of knowledge by children coming from very far rural areas about how to apply for universities or 

collages is one of the most biggest challenges that contribute in learners to be unable to further their studies because they even can’t be able to apply 

while they have passed their Metric with flying colors.  
 

• The lack of resources (internet, application fees and/transport fee for children to do such applications has a very negative impact in accessing the 

institutions of higher learning by students. 
 

ü I would like to say for Higher education to resolve such problems (lack of knowledge about application process), DHET must ensure that each 

and every institution does have in its program of action the program that was once called CAREER EXIBITION about 2 time a year which is 

before June and After October, I believe that would help a lot so that children can be told mouth to mouth about the application processes. That 

obviously should be done nationally.  
 

ü Fortunately for us in this country we have political parties in and outside the institutions of higher learning the duty of those who have already 

accessed the system of higher education is to make sure that there are programs that are ran by the SRC to ensure that children from villages I 

well captured about the application process.  
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ü In terms of finances I won’t dwell much but what I can say is that even the institutions have their application fee and some cannot afford to pay 

such amounts while they only rely on social grant money for living and some of the universities require students to apply by e-mail or online, I 

must say that is very much difficult and expensive for a child in rural areas because there is no internet. 
 

2. Success in the system of higher education goes with a lot of financial resources involved. 

 

• A student might be admitted by a certain institution but the first thing the institution asks is the registration fee if a student has not been captured by 

NSFAS of which I believe that NSFAS is supposed to cater for every needy student in this country if government is really interested in the education 

of the poor black children. If the student does not have registration fee he/she will be told that his/her space will be filled by the one that has got 

money to pay the school. What can government do about that? (government must make sure that students are registered with NSFAS or make means 

of registering such students and not only register them because for one to success the system of higher education there must be enough facilities and 

educational material for every depart in the institution as well as in-service training offered by the institutions of higher and not let student rely only 

on Companies for such training. Government must also make sure that student Fees are paid because a student without a certificate is just like 

someone who has not went to School because all institution holds the academic qualifications of students if they owe the institution. (Success will 

then come if that can be sorted out). 

 

• Student in certain higher institutions of learning about (7) institutions have faced problems of Racism in classes I want to rest assure everyone that 

this has got a very negative impact in the Students academics, government or the institution its self must deal with such matter very robustly because 

they are making a success gate very far for students. 

 

• The issues of unqualified lectures in our institutions need to be taken into serious consideration. 1) There is facilitator that must facilitate a Nation 

Diploma While he/she also a only a Qualification of a national diploma that is one of the things that make children seem like dumb while the 

problem is with the lecturer in class that cannot be able to explain to student because he is lecturing something that he is not an expert in.    
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For us to build a better future for the children of south Africa, we must work hand in hand with our government. Government must also make sure that 

they deliver to the children of the poor so that they can be able to further their studies!!! 
 

Transformation to higher education must continue!!!  

4 Access and success: transitions into and through higher education 
 

Central to the access and success challenge is sorting out what we know, from what we think we know, and then designing, monitoring and continually 

improving appropriate interventions. 
 

We know, for example, that we need to increase access to meet our 23% participation rate by 2030. We can surmise that the more students we bring into 

the system; and the more we overcome the various barriers to opening up that access, the more diverse our student population will be and the more diverse 

the learning needs we will need to address. But what do we really know about the aspirations, learning habits, socio-economic enablers and constraints, 

prior knowledge and experience and ICT capabilities of our students? How do we track such information? And how does or should it affect the ways we 

induct students into higher education? 
 

We also know that we lose many students, across the broad demographic profile, during their first year of study. But where do we lose them and why? 

What are the curriculum and contextual factors, and combinations thereof, which cause students to stop participating, even if they do not formally 

withdraw? When and how could we intervene to support them before we lose them? 
 

We can surmise that there may be some barriers within the curriculum itself. There may be high impact modules that act as gatekeepers preventing student 

progression. Do we know what they are? Do we know why students struggle with some modules more than others at the same NQF level? Do we know 

how we can redesign these modules to make them more accessible without compromising the quality of the learning outcomes we wish to achieve? 
 

We can also surmise from experience in other parts of the world that there are certain high impact practices which, if students engage with them in 

particular ways and combinations, correlate with increased retention and success rates. But which of these practices should we encourage in South African 

higher education? And are there are other practices of a more contextual nature that we should be engaging in? How do we know? 
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In November 2014, with the support of the Kresge Foundation, an initiative called Siyaphumelela – we succeed – was launched in order to explore the 

kinds of questions raised above. The initiative aims to improve institutional capacity at four (and hopefully soon to be five) South African institutions to 

collect and analyse student data and integrate it with institutional research, information technology systems, academic development, planning and 

academic divisions within their institutions to increase student success. This is to help contribute, alongside other initiatives, to the nation’s ability to use 

data to drive student success.  
 

The initiative seeks to:  

• Improve capacity to collect student data and integrate it with Institutional Research (IR), Information and Communications Technology (ICT), 

academic development, planning, student support and academic divisions 

• Create South African models of universities using successful data analytics to improve student outcomes 

• Create a greater awareness and support for data use to improve student success in South Africa, (collaborating with existing and new South 

African national initiatives wherever possible) 

• Create and highlight a shared vocabulary and consensus on especially effective practices to improve student success 

• Enlarge the cadre of experienced data analytics professionals supporting student success. 
 

Saide was appointed to be the “backbone” organisation to coordinate the initiative in South Africa and to maximise the learning from its programme of 

activities through inter-institutional, national and international engagements and the formation of a knowledge portal (see 

http://siyaphumelela.org.za/).There is a great deal of potential synergy between the goals of Siyaphumelela and many other national initiatives. A key 

challenge is how to ensure that these various initiatives cohere meaningfully at a national level so that the whole is greater than the sum of its parts. 
 

The team tasked with developing an implementation plan for the 2013 White Paper needs to be cognisant of and draw upon the learnings from these 

various initiatives but the same applies for the Siyaphumelela initiative itself. For example, the CHE QEP discussion process encourages critical self-

reflection and creates an important set of forums in which institutions can share openly and learn from one another’s successes and non-successes. These 

discussions can be enriched through open sharing of leanings from analysis of HEMIS and a better understanding of data and its uses (SAAIR, SAHELA, 

http://siyaphumelela.org.za/
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Siyaphumelela) as well as a better understanding of the teaching and learning and wider socio-economic environmental factors that impact on student 

persistence, retention and success (HELTASA, NADEOSA, SAERA, SANRC, SAHECEF, SALDRU, SASSE). With a clearer understanding of what can 

and should be done to improve student retention and success and the quality of successful graduates, more informed proposals can be made regarding 

effective utilisation of the national teaching and learning grants. It is important that institutions publish in open forums well-researched findings on the 

impact of the interventions enabled by these grants. 
 

Saide is in the process of establishing a Siyaphumelela advisory group in order to explore how to maximise these kinds of synergies. 
 

The four universities currently involved in the Siyaphumelela initiative are: Nelson Mandela Metropolitan University, University of the Free State, 

University of Pretoria and University of the Witwatersrand. Work currently underway at these four universities should provide insights into possible 

answers to the following kinds of questions: 
 

1. What are the key success indicators for student success and how can progress related to these indicators be monitored and evaluated? 

2. Is it possible to establish an electronic early warning system for students-at-risk and to intervene pro-actively? 

3. What capacity exists in South African HEIs to generate and use data analytics related to student success and how can we build this capacity 

further? 

4. How can we use data better to inform evidence-based decision-making in designing, evaluating and reviewing appropriate interventions to 

improve student success? 

5. How can we use data analytics to overcome institutional silos and align systems, research and post-graduate capacity? 

6. How can we make data more accessible to those who need to use it? 

7. What are the high impact modules acting as gatekeepers to student success and how can we improve them? 

8. How can we help potential students make more informed choices for registration and how can we track the impact of this kind of advice and 

support? 

9. What do we really know about the profiles of students entering higher education and how can we provide differentiated learning pathways 

accordingly to improve overall student success? 
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10. How can we build effective learning communities? 

5 I am a Post graduate medical student (registrar and a SARA rep). 
 

There is a growing concern on the role of CMSA in having a negative effect on production of medical specialists. Can I suggest that this allegation be 

tested among medical doctors - there is a decline in number of black specialists produced in most fields and not much attention is given to this. 
 

Medunsa(former) now Sefako Makgato for instance only produced one physician specialist in two years UFS Internal Medicine had overwhelming failure 

rate last year and nothing is said about all this Should these institutions close shop or what? 

6 I am Wilma Newhoudt-Druchen and I am a deaf person. I received my BA and MA social worker at Gallaudet University where I studied from 1988 to 

1994.  I also received my honorary doctorate from the same university.  The reason why I studied at Gallaudet University was because at that time there 

was no access to higher education for a deaf person. 

Gallaudet University is a deaf university and the only one of that kind in the world. 
 

Access and success  

For deaf students to succeed in schools and in higher education it is important for them to have access to their education. The main access lacking is 

certified SA Sign language interpreters (SASLI) which is considered a scare skill in South Africa and something that is and can be exploited (this is 

explained at the end) 

It is important for government departments to work together with Deaf Federation South Africa (DEAFSA) to ensure that deaf students have this proper 

access. 
 

Not all universities and colleges provide support systems for deaf students such as note takers.  This can be arranged by disability units in the university, 

should they have disability units. Again government departments can work together with DEAFSA and higher education institutions to make sure that 

each institution has disability units. 
 

Please note that before deaf students can even enter higher education institutions, preprimary, primary and high schools have to provide good and 
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accessible education for deaf students. Many of us know this is not happening in our schools for the deaf. Many of our deaf students enter higher 

education not prepared for the challenges they will face because schools for the deaf had not prepared them for that. 
 

Many students have asked if their government bursaries can also cover payment for SA sign language interpreters. This should not be so, but that separate 

funding for SA sign language interpreters should be considered. Lack of possible funding, inabilities to pay for SA sign language interpreters are some of 

the stress factors faced by deaf students in higher education and this also cause drop outs.  
 

There are SA sign language interpreters who exploit the situation in South Africa. We all remember the 'fake interpreter scenario'. We do have some 

people who can sign a 'little bit' and then they call themselves sign language interpreters. Systems should be put in place where interpreters can be 

monitored for their skills.  Again DEAFSA can assist with that. 

Many sign language interpreters take advantage of the fact that many deaf students because they are desperate in need of access to education will not 

complain about the lack of good sign language skills from the interpreters. Because deaf people cannot vocally voice their complaints and concerns, deaf 

students’ needs should not be ignored. 

7 Access and Success 
 

The  Faith community of African Independent Churches believe that in a new country and democratic as our in South Africa, multi-faith or interfaith has 

to reflect origin on which Education and Academic knowledge began, through the Christian Missionaries who started schools and the AIC historically 

were educated either through Catholic and Anglican schools, then later Church schools. Overtime and gradually governments claimed and control, often 

for and against one race in which case Apartheid education that disadvantaged Africans. 
 

While that became oversight for 400 years, the legacy proves that the Western Churches in their colleges and faculty of Theology in universities of our 

democratic South Africa continue with promotion of racial faith yet AIC commands 80% of Christians and they are excluded or bypassed on projects or 

institutions of trust to support National Development Plan (NDP) which has to build faith communities in the creation of Access to opportunities and 

Success.   

African Independent Churches appeals for the modalities of education that is not exclusive, because many of our Leaders were educated in Church 
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schools. AICDP research work established that academics come mostly from training in humanistic and so AIC without ACCESS to Higher Education 

and department of Education fails to impact contribution to Transformation Theological Faculties which is in core of knowledge in many ways. 
 

Administrations are a power in themselves ,,while all requirement for AIC students appear strange, against those from mainstream churches whose access 

is made easy even to graduate, because there is still racial systems that despise African Independent Churches which include large AIC’S like Zion 

Christian Churches and the Isonto Le Zion as well as the Nazarene or Shembe. In so doing, the church of the people or the nation is ignored and so is the 

nation as a whole in the quest to develop successful leaders out of faith efforts.  
 

My contribution as a researcher and frustrated student of Theology in the university is prompted by the fact that AIC are not only Spiritual but 

have the tenacity to produce leaders ,unfortunately , are a community organized and kept aloof instead of enhanced for grassroots role models. 
 

As a General-Secretary of the Council of African Instituted Churches and also a scholar participate in various committees which aspire to transform 

faculties but without the involvement of Higher Education they function in isolation and wish to make submission to participate in the summit. 
 

8 Access and Success: Transitions into and through higher education.  

Summary: 

There are still inequalities at tertiary institutions, which emanate from more than a student’s Grade 12 marks. There are disparities that have been 

entrenched by societal standards of what is deemed as successful or who has better chances of succeeding based on where they come from. This 

stereotyping starts from the communities within which we raise the children whom we want to become leaders of tomorrow. As a result children grow up 

with inferiority complexes posed by the society, they grow up with fears inflicted by those who are supposed to guide them, the people they look up to. 

They grow up and go through basic education believing that certain people are above them and will be more successful. They hold back when it comes to 

their potential and through their actions, they admit that others are more superior to them.  
 

These students, no matter what their Grade 12 final grades are, are not well equipped for the transition to a tertiary environment. They go into tertiary level 

with fears and cultural stereotypes that might pose as a hindrance to their academic performance. They enter the higher education environment with 
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preconceived ideas, with inferiority complexes and with fears of not being able to “fit-in”. This is where they meet students from all walks of life. Some 

from wealthy backgrounds, most from middle class backgrounds and some from disadvantaged backgrounds like themselves. This is where they are faced 

with diversity and they are unable to handle it. These students are not mentally equipped/ ready to embark on tertiary level studies. Worse, their level of 

fear is aggravated by intimidating academics who just come to the lecture hall, present their subjects, do assessments and leave. They feel like they have 

no-one to turn to. As a result, they doubt themselves even more, they don’t ask questions when they do not understand in class and their academic 

performance suffers. They isolate themselves from their peers and their social capital suffers. It is a deep rooted issue, but I have a strong belief that it can 

be addressed. Higher education institutions can hone in professionals to address this at the point of entry in an attempt to dissolve the fears, social 

disparities and low cultural capital which can impact how the students perform during and after lectures, how they engage with their higher education 

peers in spite of the stereotypes and how they view themselves in the whole conundrum. This can also be a form of job creation for the 

academics/professionals who embark on this initiative.   
 

More could be done to introduce orientation curriculum mainly focused on positioning students for a smoother transition into higher education. This is 

very important for empowering students to perform better academically and it can lower the drop-out levels. As department of higher education, it is 

important that a way is paved for those born and bred into this kind of disparity. It is very important to also realize that this is a challenge that should be 

addressed at higher education level, in a higher education setting.  It is of high importance to grasp the significant correlation between academic 

performance and self-esteem. This, I believe, can assist with better transitioning into and through higher education.  

9 Access to tertiary education institutions: linguistic entitlement 
 

Peoples of all walks of life in South Africa came together and in a spirit of reconciliation and nation building wrote a Constitution in that frame of mind. 

The right to education in a taxpayer’s preferred official language (paragraphs 29[1] and [2]) is a basic tenet encapsulated in the Bill of Rights of that 

Constitution, and the qualifying words and statements that make up the totality of those paragraphs are intended to amplify that basic tenet, not to negate 

it. 

In the current climate and recent direction of transformation the following tendencies have emerged: 

1. Issues have become inextricably entwined with personalities and personal agendas 

2. Academic excellence has become subservient to ideology 
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3. Centralised policies and power are being imposed at the exclusion of cultural diversity.   
 

In a society working at bedding in its democracy, cabinet ministers with a statesman’s approach are needed. 

Our society does not need the pernicious small-mindedness which has become the hallmark of transformation with regard to language preference. 

The future of our nation is at stake. 
 

If the current Minister of Higher Education and Training, Dr BE Nzimande, is not equal to the challenge, he should step aside and make place for someone 

who possesses the necessary vision and gravitas for the job. In the light of the foregoing the Second National Higher Education Transformation Summit is 

a sop and destined to be an exercise in futility.  

10 Theme: Access and Success: Transitions into and through Higher Education 

17 September 2015 
 

1. Introduction 
 

The future place and role of Afrikaans as a language of teaching (LOLT) in higher education is currently a site of contestation. Access and success in 

this domain is currently being equated with teaching and learning through the medium of English. Proponents of this position argue that the Afrikaans 

language is a barrier to equitable access to good quality tuition.  
 

2. Afrikaans and higher education 
 

2.1 The issue of ‘Afrikaans-medium universities’ has become a vexed issue in post-apartheid South Africa. The debate on the status and future of 

Afrikaans as a language of instruction “should be understood against the backdrop of the reality that very few of the languages spoken in the world 

are in fact used in institutions of secondary and higher learning”. A significant achievement of Afrikaans as a language of science is the fact that - 

in the course of the twentieth century - it is one of only a few languages (such as Catalan, Hebrew, Hindi, Indonesian) that has been adequately 

standardized in order to function as a fully-fledged language of science and technology and for undergraduate and postgraduate teaching purposes. 
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The post-apartheid period witnessed a significant increase in the number of monolingual institutions. All 22 higher education institutions offer 

tuition through the medium of English, with no previously ‘Afrikaans university’ in a position to claim that it offers tuition at undergraduate level 

through the medium of Afrikaans by default. From a demographic point of view the rapid changes in the composition of South Africa’s student 

population have been described as the fastest of its kind in the world. 
   

In this process so-called historically Afrikaans-medium universities (i.e. institutions where Afrikaans was used as the primary language of 

instruction) have undergone a sociolinguistic metamorphosis by offering tuition both in English and (increasingly less) in Afrikaans, in the end 

resulting in the (now almost total) abolishment of Afrikaans in higher education institutions. The Afrikaanse Taalraad (ATR) is seriously 

concerned that the promotion and maintenance of language diversity is not a high priority in higher education as regards knowledge production 

and resource development.  
 

2.1 The role of languages other than English in ‘opening the doors of education’ in South Africa has to all accounts not been a priority for the post-

apartheid state. Higher education institutions are, first and foremost, political creations and hence the products of unique contexts, traditions and 

social conditions. Current discourses on the strategic efficiency of English in opening the doors of education have impacted negatively on the 

efforts of African language scholars to promote the intellectualisation of these languages for use in higher education. The ATR would like to 

advise that the traditional role of the university - as a centre of research and enquiry, and as a source of solutions to problems of the society within 

which it is located - demands that South African universities look into using African languages to promote the meaningful participation and 

success of speakers of African languages in higher education. 
 

2.2  Effecting political, social and economic transformation has been a hallmark of the post-apartheid period in South Africa, also as far as the higher 

education environment is concerned. The particular ideology requirements and attendant policy objectives that have characterised this 

environment has resulted in the encroachment of English and the abolishment of Afrikaans universities. Given the important role that higher 

education plays in the national economy, the ATR argues that South Africa is now faced with the challenge of “revitalising” Afrikaans in higher 

education, not with the “eradication” of Afrikaans. The ATR wishes to emphasise that the past achievements of Afrikaans as a language of 

learning and teaching and as a language of science could provide a gateway for the meaningful introduction of South Africa’s other indigenous 
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languages in higher education.  
 

2.3 Afrikaans is a significant national asset that must be retained in higher education in aid of social justice and with a view to empowering the 

Afrikaans speech community of about 7 million speakers. Prof. Chris Brink, a former vice-chancellor of Stellenbosch University, argues in his 

book, No Lesser Place, that the higher functions of Afrikaans can be protected and promoted on selected, diversity-friendly South African 

campusses. 
 

3. Afrikaans and Language Policy for Higher Education (2002) 
 

3.1 Retaining and promoting Afrikaans in higher education is in line with section 15.4 of the Language Policy for Higher Education (2002): 

The Ministry acknowledges that Afrikaans as a language of scholarship and science is a national resource. It, therefore, fully supports the retention 

of Afrikaans as a medium of academic expression and communication in higher education and is committed to ensuring that the capacity of 

Afrikaans to function as such a medium is not eroded. 
 

3.2 The ATR concurs with section  5 of the Language Policy for Higher Education that “Language has been and continues to be a barrier to access 

and success in higher education; both in the sense that African and other languages have not been developed as academic/scientific languages and 

in so far as the majority of students entering higher education are not fully proficient in English and  Afrikaans”. The ATR therefore appeals to 

universities to “think out of the box” with a view to  devising innovative strategies and implementing new approaches in terms of flexible 

multilingual options in multilingual (translanguage) classrooms. University language policies must provide for effective language management to 

address the needs of their student populations, including the needs also of Afrikaans speaking students. 
 

4. Background information on the Afrikaanse Taalraad 
 

The Afrikaanse Taalraad (ATR) was established in 2008 as a confederation of 43 Afrikaans associations/organisations that collectively represents some 

500 000 Afrikaans people. The ATR is  a civil society organisation established in terms of Section 185 of the Constitution that provides for language 

associations and the protection of language, culture and religious rights.  
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An important ATR imperative is to protect and promote the Afrikaans language and its speech community with a view to empowering its speakers in the 

context of language diversity. The promotion and protection of Afrikaans’ higher functions is part and parcel of the ATR’s mission.  
 

The ATR, as the most inclusive Afrikaans language organisation, is oppposed to any form of exclusion of people based on language. We are strongly in 

favour of the mother-tongue principle and that learners and students be taught in the language that they know best and which optimises their potential. We 

are also in favour of excellent English additional language tuition plus an African language in order to prepare students for a globalised world and to serve 

their communities. 

 

RESEARCH AND ENGAGEMENT 

1 Research and Engagement 
 

INTRODUCTION 

The notion of Research and Engagement in South African higher Education is not new but needs a lot of attention and administering. As universities 

perform vital roles as the guardians of public knowledge they can then be regarded as an important part of modern capitalist engine. Universities are 

recognized as generators of public scientific and technological knowledge, hence it is of importance to research and engage. 
 

RESEARCH AND ENGAGEMENT  
 

 Engagement suggests a different sort of relationship, one where there is governance or university system that is able to build collaborative relationships 

on which complex activity such as research has to be fully understood as dynamic yet a needed exercise. The process of research and engagement (R&E) 

is a crucial activity of academic life, it does not only enhances the academic status and profile of students but that of the Higher Education Institution. It 

can assist in capacitating researcher`s and can stimulate the process of scholarship writing and creation (Madue 2007). Research and engagement can play 

a key role in student development and dissemination of information and can be esteemed to lead to new knowledge as well as contributing to existing 

knowledge. 
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According to Higher Education and Training report  (DHET,2014), research is one of the vital components in an Institution of higher Education, putting  

more efforts on  engagement can further improve the issue of research publication output which needs attention from engagement deliberations. 
 

In order to meet the ever changing demands of the 21st century South African Universities are today expected by Higher Education Institute be fully 

conversant with research and engagement. A key step towards increasing research in institutions is through engagement by role-players and stakeholders 

involved (Mafenya,2014).Mafenya further states that  research is a core function that distinguishes one university from others and that can only be 

achieved through  engaging. 
 

Research and Engagement (R&E) has the potential to: 
 

v Increase  research productivity and ability to deliver through engagement, 

v R&E can improve research skills and competencies through knowledge production, 

v Research and Engagement, universities must increasingly seek ways to be more relevant, bring their knowledge base to bear on social, cultural and 

economic problems and to offer leadership in Institutions consistent with core values of openness, integrity and inclusion, 

v Research and Engagement can assist in addressing challenges faced by students in regard to research publication output.  
 

CONCLUSION 

Public Universities are able to elevate their research through engagement. Harpe (2012) suggests that social media namely face book and blogs – have an 

important role to play in increasing students’ engagement with their academic work. They show this through interviews with student and staff and suggest 

how such media, as well as engaging students, have the potential to improve students ‘academic performance in part through dissolving boundaries 

between social and academic life. 
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REPORTS 

Reports on the evaluation of the 2012 universities research publication output-dated February 2014. 

Publication Research output per Institution 2010-2012. 
 

LEADERSHIP AND GOVERNANCE 

1 Theme:  Leadership, Management and Governance 
 

1. INTRODUCTION 

Leadership, management and governance are three different disciplines that the DHET has to make a decision on how each of these can best be 

practiced in the institutions of higher learning including FET Colleges in South Africa.  All institutions without fail suffer from the lack or poor of one 

of these elements, either management is weak, or leadership is poor or total collapse and the worse aspect is governance.  Most of the institutions of 

higher learning experience capacity problems in relation to effective governance. This has deeper ramifications for the government, education sector 

and the economy of the country.  Below, I am highlighting some of the issues that need to be looked at during the summit. 
 

2. HIGHLIGHT OF ISSUES 
 

2.1 Governance (How are they run?) 

At the core of governance is accountability.  There is no evidence in some institutions that they are held accountable for service delivery.  The status 

of the Councils as the highest governance structure at the higher education institutions cannot be equated to that of boards of directors. The 

competence and expertise of council members in relation to the fiduciary duties is questionable.  In some institutions there is complete lack of 

understanding of corporate governance principles at Council level, if it does exist it is limited to very few members of council making it difficult for 

them to make a difference.  Questions to be asked during the summit are: 
 

• How should council be selected? 
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• How can the DHET ensure a complete set of required skills and competencies exist in the council? 

• What kind of relationship should exist between the councils of universities and the DHET (Ministerial level) 
 

2.2 Leadership and management (Do they make a difference) 

The institutions of higher learning requires both the academic and administration component to ensure that it succeed and achieve objectives.  

Academics are mostly not administrators, nor do they have interest in management aspects.  The basic principle that says, the higher you go up the 

hierarchy the more you move away from your technical field to leadership and management need to be looked into when appointments for Vice 

Chancellors and Deputy VCs are made.  These are management and leadership positions that require people with vast experience of management and 

leadership.   Most woes have come from institutions where academics staff members are expected to perform management functions.  
 

FET Colleges and universities are struggling to comply with policies, particularly because they first lack the expertise to draw policies, let alone to 

ensure implementation thereof.  The success of the academic wing depends heavily on the support provided by the administrative component, which 

more often suffers due to the lack of understanding and expertise from the incumbents.  Best practices are not followed not out of rebellion but, lack of 

know-how. 
 

Poor management is more evident in FET colleges where learners are not given results until they go on strikes, where FET do not care what happens 

to students, for example, with NCV programmes, a level 4 learners are not mid-year results until August or September, yet they are expected to apply 

to Tertiary for the following year, end of the year results never made available in January, etc. 
 

2.3 Financial Sustainability  (how are they funded) 

Capitalization of these institutions is one area to be reviewed and models adopted. Poor financial management has a bearing on the strikes that 

students embarked on year after year.   Revenue generation capacity of the institutions should not be difficult to measure with some degree of 

precision.  DHET allocations/grants and the NSFAS requires only people with understanding of financial management models, which most institutions 

are battling with.   There is total mismanagement and failure in some institutions to manage just the NSFAS funding, Why is this? 
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2.4 Enabling environment (Their environment) 

Some institutions are failing to provide and enabling environment to learners to succeed in what they are doing.  Some institutions the academic staff 

(lecturers are suffering) from lack of admin support, making the environment difficult for them to teach.  At a higher level, it might be interesting to 

review the RELEVANCE OF THE CONTENT OF THE STATUTES.  And how enabling it is read together with other relevant prescripts, such as 

PFMA, SCM, Labour Relations Acts, etc. 
 

2.5 Regulation and supervision 

How are these institutions controlled? 
 

2.6 Mandate 

How clear is the mandate to all internal stakeholders? Local relevance; institutional fit, appropriate scope and mandate flexibility. Is it shared? 

2 Transforming South African Universities through Governance 
 

The stories emerging about black students' experiences in South African universities are nothing short of tragic. Stellenbosch University students have 

released a film called Luister (Listen) which documents their experiences of racist and exclusionary behaviour. Students at the University of Cape 

Town created the Rhodes Must Fall movement in early 2015. Their campaign for institutional transformation has been mimicked elsewhere, 

even reaching Oxford University. 
 

All of this shows that many South African universities are not perceived as open and safe spaces by the majority of those they are supposed to serve. This 

undercuts the whole purpose and role of higher education in a democratic South Africa. Universities should be a space for free thinking where knowledge 

generation and societal development go hand in hand. 
 

So how best can the country’s universities effect change without undercutting what makes many of them excellent? Many are well regarded 

internationally for their research output and teaching. They are sites of innovation, creativity and entrepreneurialism. Their academics are trusted 

collaborators and partners in international initiatives. How can the higher education sector guard against proposed changes being merely superficial quick 

https://www.youtube.com/watch?v=sF3rTBQTQk4
http://rhodesmustfall.co.za/
http://www.theguardian.com/education/2015/jun/18/oxford-uni-must-decolonise-its-campus-and-curriculum-say-students
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fixes? At least part of the answer may lie in institutional governance. 
 

A three-fold restructuring 

Three major ideas have been batted about as being necessary for transformation. These are to increase the number of black academics in universities, to 

offer studies in languages that are most common to South African students and to reform the curriculum so it takes more local knowledge and African 

thinkers into account. 
 

These are all important, but a coherent discussion is also needed about how universities are governed and how this could be changed to help institutions 

become more inclusive and friendly. 
 

Decisions about curriculum and other academic matters rest with university senates. The real power, though, lies in the hands of university councils and 

management. They control the purse strings. This kind of governance environment skews decision-making and imparts a natural bias towards centralised 

authority. A more inclusive approach is necessary. 
 

For starters, we must cast a critical eye over the composition of university senates. These are an institution’s highest academic decision making body and 

could be an important site to effect transformation. In South Africa, senates are largely the domains of professors. By right, full professors are normally 

members of the senate with a smattering of support staff, students, and elected representatives from other academic ranks. Given how few black 

professors there are in South Africa, it’s easy to imagine what these spaces look like. This structure, taken directly from the UK’s practice, is hardly 

relevant in post-apartheid South Africa. Universities in South Africa need to rethink the form of this important decision making body. In North America, 

for instance, most universities have elected senates that are representative bodies of academics, support staff and students. 
 

Democratising senates and making them more representative of what universities actually look like is a great step towards eventual transformation. This 

means taking away the automatic right of all full professors to sit on the senate and making it a democratic space with a more fair distribution of 

representatives from different academic ranks, student groups and support staff. Surely this will improve decision-making and ensure that relevant and 

important voices are heard. 

https://theconversation.com/professors-arent-born-they-must-be-nurtured-43670
http://www.unisa.ac.za/chs/news/2015/08/is-multilingualism-in-south-african-higher-education-possible/
http://dotmap.adrianfrith.com/
https://theconversation.com/what-a-less-eurocentric-reading-list-would-look-like-42068
https://theconversation.com/what-a-less-eurocentric-reading-list-would-look-like-42068
http://www.news24.com/Archives/City-Press/Where-are-our-black-academics-20150430
http://www.news24.com/Archives/City-Press/Where-are-our-black-academics-20150430
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Councils must back off 

A second governance reform would be to reconsider the role of university councils. These entities, like corporate boards, should be focused on strategic 

decision-making and ensuring sound fiscal management. The government changed its policy after apartheid and empowered councils to get more involved 

in universities' daily affairs. The rationale was that those council members appointed by the government would be sensitive to the necessity of diversifying 

a largely white academy. 
 

It was a good idea at the time, but unfortunately it hasn’t played out as intended. The first problem has been the government’s approach to funding 

universities. They have demanded that the number of students be increased – but increased funding at below inflation rates. This pressure has pushed 

councils away from engaging in strategic initiatives and instead seen them focusing on budget line items. 
 

Another problem arises when council appointees adopt a corporate mind-set to university governance (and to ideas about transformation). For instance, a 

number of councils are pushing for annual quantitative measurement systems around research, teaching and service. This is inappropriate and distracts 

from what universities are about: knowledge generation and social development, both of which are often hard to measure in the short-term. University 

councils need to return to their arms' length roles and allow internal governance structures to get down to the business of transformation. 
 

Decentralise power 

A third and final governance reform in aid of transformation would involve decentralising the power of senior university management. Despite statutory 

safeguards, much authority is centralised with vice-chancellors and their deputies. For transformation to really be effective, it needs to be an initiative 

owned and driven by everyone. Universities are microcosms of society. They are a community where different stakeholders – students, academic staff, 

support staff and others – contribute to its functioning. This needs to be recognised more coherently and appropriately in governance structures. In such a 

context, what is needed are senior university managers who act as leaders, facilitate the deliberations of a more democratic and representative governance 

structure, and promote change, not individuals who are concerned with their own power and authority. This will requires a culture shift among senior 

university leaders. South African higher education needs to get to grips with transformation. There is no silver bullet, but rethinking how our universities 

are governed must be central to our efforts. 
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3 The role and function of institutional forums at universities 
 

The supreme law of our land, the Constitution of the Republic of South Africa (1996) had committed our beautiful country to establishing a society based 

on 

• Democratic values 

• Social justice 

• Fundamental Human Rights 
 

The roles and functions of the Institutional Forum were founded on the principles and values enshrined in the Constitution and defined in the White Paper 

3 (1997). The roles and functions of the IF were subsequently legislated into law in 1997. 

The Institutional Forum, together with the Council and Senate, form the governance structures of Universities in South Africa. 
 

The Institutional Forum's primary role is advise Council on any issues affecting the University and in the pursuance of such advice, to advocate good 

governance that will ensure transparency and accountability of all governance and management structures at Universities in South Africa. The Institutional 

Forum must uphold Democratic values and to defend is Social Justice and Fundamental Human Rights as enshrined in the Constitution of South Africa. 

The Institutional Forum owes its existence to the struggle in education in South Africa. Had not been for the Broad Transformation Forum that pursued the 

agenda of the democratization of the governance structures at Universities in South Africa, the Institutional Forum would not exist today. It is duty of 

Institutional Forum to speak truth to power without fear or favour, at all times. 
 

Many stakeholders in South Africa including University Councilors, University Executives, Labour and other stakeholders do not fully understand the 

history and the intention of Institutional Forums.  If members of the University Governance, Labour, Students, Staff and Alumni are properly orientated 

on the Roles and Functions of the Institutional Forums, it would profoundly transform the governance at Universities in South Africa by holding all 

structures of governance, accountable for their actions and decisions. 
 

A training Video on the Role and Function of the Institutions Forums in South Africa is available for free download to any stakeholder.   
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4 Leadership, Management and Governance 

AIC needs to be empowered with education that includes Theology and sociology for preparation in leadership and management for governance in order 

to stabilize and strengthen ambassadors of integrity.         

5 Leadership and governance 
 

South Africa will continue to climb a rocky road in the year ahead, with major challenges facing our country on a number of fronts. It is certainly not all 

doom and gloom however. As the world economy gradually recovers, the knock-on effect will create unique opportunities for growth – provided 

companies are cognisant of potentially game-changing global trends and are willing to adapt their business models in a fast-changing world. In a rapidly 

changing world, the leaders of South Africa’s institutions of higher education are facing a number of significant pressures and issues, not least of which is 

the devaluation of these institutions’ global currency. If these challenges are not urgently addressed, South Africa will not be able to continue producing 

the level of skills and talent required to grow our economy. What can be done to support our higher education sector and its leadership? 
 

I believe we need to find answers to three main questions: 

• How can our higher education institutions remain globally competitive? South Africa has some top-quality universities, but they have been 

slipping in global rankings in recent years. Tertiary education leaders have to steer highly complex organisations, dealing with the sometimes 

competing demands of unions, diverse student bodies, funders, and government bodies. They need to play a political game, and are perhaps not 

always focused on navigating the intricate metrics of the global ranking system. 
 

Another factor to remember is that ultimately, the success of a university’s alumni will drive its success as an institution. Is our higher education sector 

still producing global leaders? I would suggest that barring the odd exception, the answer is no. The global leaders are coming out of the likes of Harvard 

and Oxbridge, not South African institutions. 
 

I believe universities can address this issue by turning their focus outward – by looking at education through a global lens, encouraging collaboration 

efforts with leading academic institutions elsewhere in the world, and endeavouring to attract top international students, especially from across Africa. We 

also need to relax our Visa laws – we know of at least one university which has had to send back visiting academics due to South Africa’s stringent Visa 
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requirements. 

• How can we ensure our higher education remains relevant in the marketplace? What should education be focused on – teaching people how to 

think, or training them to find jobs which will assist in growing our economy? The age-old debate is today even more relevant: should a university 

be an ivory tower or should it be producing much-needed skills? And are the North American and European educational paradigms relevant to the 

requirements of leadership and the marketplace in South Africa and the rest of the continent? Institutions need to be very clear about whether they 

are producing tomorrow’s global thought leaders or are preparing people for the realities of our own current economic climate. 
 

I believe there is a place for both – higher learning should be about learning how to think, but it should also be about turning out employable graduates 

with appropriate technical skills. Industry leaders should be in constant engagement with university leaders to convey the skills requirements of various 

business sectors and of our economy in general. 
 

• How can the gaps in high school education be addressed? High schools are not equipping students with the skills they need to enter universities. 

The lowering of the matric pass rate has resulted in tertiary institutions playing catch-up for the first two years of students’ academic careers. It 

also impacts on the likelihood of graduates finding employment when they are leaving higher education without certain skills that they should 

have learnt years back in high school. 

 

While tertiary education institutions can’t do much about the education crisis in high schools, they can engage in outreach programmes, focusing on 

younger learners. The seeds of aiming towards obtaining a tertiary education need to be planted at primary school level. Learners need to know what the 

standards are – obtaining a matric pass rate is not going to be enough to get them into university.  
 

It is no secret that South Africa has a serious shortage of highly skilled employees. To close this skills gap to enable our economy to grow, we need to 

urgently find solutions to the challenges higher education institutions are currently grappling with. We have the potential for excellence in higher 

education and to be world-class, producing not only what our economy needs but also the global leaders of tomorrow. 

 

 



26 
 

 

GENERAL 

1 Cut Transformation Plan 2016-2020 
  
BACKGROUND 

In line with the transformation agenda, to enhance the effectiveness of the services and contributions to society, in 2010, CUT has adopted a new 

vision called Vision 2020, which positions the university to be an engaged university that focuses on producing quality social and technological 

innovations in socio-economic developments, primarily in the central region of South Africa. Transformation is, therefore, aimed at assisting students 

and staff to become more competent, caring, responsible and productive citizens. 
 

Alongside the university’s Vision 2020 and strategic plan 2010 – 2015 and 2016 – 2020, the university also developed a position paper on 

transformation, Twin Challenge of Equity and Excellence (T2E2) in appointments, and the CUT Leadership Charter. Embedded in all these 

documents are the founding principles that have informed the transformation agenda of the university. The approach taken since these guiding 

documents were developed has been an on-going process of operational renewal and internal strategic and operational adjustments.  
 

The university continues actively to consult with its stakeholders, both internally and externally, on its vision and the attendant strategic priorities. 

Currently, we are in the process of revising our transformation plan for 2016-2020 to wisely and optimally design/redesign its systems and processes 

to continuously develop and transform the University in line with the national transformation agenda. During this review process the 

recommendations of the 2004 institutional audit by the Higher Education Quality Committee (HEQC) and the Soudien Report are taken into 

consideration.  
 

1. TRANSFORMATION GOALS AND OBJECTIVES 

This transformation plan is an adjusted version of the pre-existing transformation agenda. The changes introduced places great emphasis on the 

objectives, performance indicators and targets for easy monitoring.  
 

The CUT Transformation Plan 2016-2020 takes account of significant developments in South African higher education, including the need for 
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redressing past inequalities, to serving a new social order, to meeting pressing national needs and to responding to new realities and opportunities. 

The Plan affirms and extends our commitment to the national transformation agenda. The transformation agenda will yield fruitful results only 

through the operationalisation of the above-mentioned set of thematic projects as identified on the previous CUT’s transformation agenda. If the 

University’s transformation project is going to be successful in advancing excellence within the academic project as well as excellent services to 

society, it is important at the outset that a set of transformation goals as indicated in Table 1 below are adopted.  
 

2. KEY TRANSFORMATION PROJECTS 
 

CUT transformation is project based – projects that are supportive of CUT’s Vision 2020 commitments, which requires that “By 2020, Central 

University of Technology, Free State, shall be an engaged university that focuses on producing quality social and technological innovations in socio-

economic developments, primarily in the Central region of South Africa”.  
 

The University’s priority transformation projects are informed by priorities of the strategic plan; these projects are aimed at creating enabling 

conditions for the strategic plan, instead of becoming a parallel competing strategic agenda. The University’s priority transformation projects are: 

§ Curriculum Transformation;  

§ Programme-and-Qualification-Mix;  

§ Teaching and Learning;  

§ Student Learning Support; 

§ Research; and development; and 

§ Community Engagement  

Table 1: Illustrates transformation goals and objectives, and aligns with institutional strategic goals of Vision 2020 and National Goals. 

See the attached Table 1below. 

2 Submission to the HESummit  

I have been involved in Education in South Africa since the 1970’s and have resided and worked in South Africa, the United Kingdom, Iran and 

Jordan in the Middle East. I graduated in Pharmacy in South Africa and studied Management in the U.K. During a career of 35 years I have travelled 
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to over 60 countries. I have served on the Governing Bodies in Johannesburg, Collegiate High School as Chairman for six years in Port Elizabeth and 

Chairman of the British International School in Amman, Jordan for four years. Of my four children my eldest daughter graduated from UCT 

achieving a Masters in Town Planning, my son graduated in London with a BSc in I.T. My second daughter is currently studying Veterinary Science 

at Onderstepoort and my third daughter is in Matric and will study Dance at the Waterfront Theatre School in 2016.  
 

With this background I wish to submit my views on the Education Transformation in South Africa. I have no doubt that transformation in higher 

education here has been slow over the past 20 years. Efforts however have been made by Tertiary Institutions to allow access to more students of 

colour and transform the academia and management to bring qualified non-white academics into the system.  
 

Clearly to achieve in the academic world takes an inordinate amount of time and not only requires academic qualifications through to PhD but also 

time in teaching at institutions and submission of papers, local and International, to support their expertise. This cannot be fast tracked and a limited 

number of academics achieve promotion to Professorships and qualify for seats on decision making bodies as Heads of Faculties and Senates. 
 

Access to Tertiary Institutions in South Africa is limited by: 

1. The small number of Institutions for the volume of students and  

2. The cost of this education whether the parents support them or Government pays for them.  
 

Free Tertiary Education in South Africa as in some European Countries is unaffordable and given the corruption issues at e.g. Fort Hare University, 

would be unmanageable. Free education would not necessarily deliver qualified graduates. 
 

The key issue from my perspective is how to manage the access to the limited resources in this country. Yes, you can build new universities and you 

must, to absorb the new entrants but the problem probably lies at the High school level ie the quality of the High School Education not preparing the 

students for Tertiary Education adequately. Many who enter the Tertiary Education system at University level fail to finish and most fall out in the 

first year. This effectively blocks access to better students and wastes the time and money invested.  
 

Tertiary Education is inextricably linked to Primary and High School education. If the Schooling system fails then so will the Tertiary education, 
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particularly if they are force fed into the tertiary system when they are unprepared for it at school level either in their academic or maturity levels. 
 

The issue of University Education vs Technical Education needs to be re-visited. Too many children (and Parents) have expectations where their 

child must go to University. The child may be better suited to Technical Diploma training geared to eventually running their own technical businesses 

rather than professional academic qualifications. Technical streaming at High School was used by the United Kingdom for a number of years from 

their 11 plus exams. This could be a template ideal for South Africa to follow at this time.  
 

South Africa really should conduct needs analysis as to what skills are needed for the COUNTRY not what the child or parents wants to do. The 

Government then needs to gear its High School and Tertiary Education to meet these needs. My suggestions are as follows : 

1. Conduct a thorough needs analysis in South Africa and ensure that these needs are married to the Tertiary Institution system. 

2. Manage the access to Universities through Technical streaming at High school. 

3. Build more Universities and take the current ones up to capacity. 

4. Expand the faculties and introduce more languages to lecture, study and write exams with e.g. Zulu, Xhosa and Sotho. 

5. Build more Technical High Schools and Tertiary Education Facilities for the Technical Graduates. Re-introduce the Teacher Training and Nursing 

Colleges. 

6. Focus on improvement of High School Education through building more and better schools. These schools, in the cities and rural areas, should 

have with adequately trained teachers and management with good teaching facilities. Use the continued academic success of the old “Model C 

Schools” as a template for all schools to follow. 
 

Finally transformation starts at the foundations. To take more people of colour into the tertiary system and maintain the standards necessary they need to 

have the necessary skills e.g. in Languages, Maths and Science to succeed. This comes at High School level. If they do succeed they will transform the 

academic institutions of the future……and that takes time, patience and planning.  
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3 Transforming Higher education for a Transformed South Africa in a 21st Century World 

“A call to Action.”  

 

 

 

 

 

If this quote is to be believed, then the root cause of our failed Socialist Education experiment is that National Education for a Transformed South African 

needs to be de-politised immediately. If the present regime is serious about education for the future, it needs to look at the past. Throwing out the water 

with the baby 20 years ago has caused the present lack of transformation because the present administrators had no benchmark off which to work baring 

their Socialist beliefs and self-interest.   

So let’s get down to business of creating an Education Environment which serves the people of South Africa.  

1. The Trade Union Sadtu is without doubt the biggest obstacle to transformation. The recent last minute refusal to implement the ANA is the proof. 

Unless the ANC can stop the interference in Education by this Union, nothing is going to be transformed.  

2. Standards and Norms which the government has an issue with need to be implemented. Pass requirements and standards of work by both 

educators and students must meet universal standards. Pass marks for Higher Education entrance must be a minimum of 50% per subject. 

3. The reasons ethos driven Educational Institutions have and continue to succeed nationally is because they are driven by an ethos and not a 

Political agenda as Madiba’s quote. Promoting meritocracy to levels of management and leadership because of the need for transformation is an 

unintelligent farce and lie. The ANC have lived this lie and 2 generations of student have suffered for it. The failure rate of previously 

disadvantaged people remains whichever way one tries to promote it almost the same as it was in 1994.    

4. I believe we still have no African research fellows developing African 1st language curriculums to Foundation Phase. These are still so called 

White researched curriculums. Have any Africans opened any worthwhile African Educational Schools or Colleges where the African Educational 

opportunities came be developed or promoted. Pre-existing Model C School are now full of African students being taught and lead by White 

teachers. So who has failed to transform education when the salaries are been paid by the State (ANC). 
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5. Are young Africans becoming educators who participate to the same extent in the lives of the students they have been entrusted with? This would 

include sport and moral education? The use of political structures to agitate for transformation of South African Sport Teams needs to be 

questioned. If 88 % of the Educational budget is given to non-white schools for 20 years why haven’t these schools and educational institution not 

been able to raise themselves to levels to compete against existing 12% of the country’s educational institutions. The reason is simple. The rate at 

which the educators in the 88% of the country’s educational institutions work is far below the aptitude of the minority. The reason is because these 

educators have an ethos and a desire to do the job, vocation if you like.    

6. Curriculum – well we are almost full circle to where we were 20 years ago. Thankfully Gr. 11 are now going to have to pass to get to Matric. The 

extra % given to second language speakers is also a ridiculous idea. Why not give the immigrant white students the same deal if the Portuguese or 

German etc.  

7. Finall and this is my most radical idea. Before it is too late. Recall on contract without the interference of SADTU the educators (white and 

coloured) and second them to the schools which need men and woman of integrity and expertise. Give them a hot line to the Director and lengthen 

the school day to 5pm. Make sport compulsory and insist on parental involvement.    

8. What has South Africa got to lose except another generation destined to the scrapheap of a failed Socialist experiment.  

9. The fundamentals are in place. We have schools, educators, resources, students and a beautiful country. Unfortunately what we also have is a 

population of self-serving kleptomaniacs who believe that the state needs to cut the lawns and unblock the toilets. I believe that SA spends the 

highest % of its budget globally on education and gets the lowest dividend. After 20 years why hasn’t the ANC learnt its lesson? This Socialist 

system doesn’t and will never work. Value added Education from a ethos base or state base as long as the people receiving the salaries are worth 

it. At the moment our teachers are stealing the people dry. 

10. Transformation for the sake of transformation is a waste of time and money. The state should take along hard look at what good schools are doing 

and implement this in State Educational Institutions.  
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Table 1: Illustrates transformation goals and objectives, and aligns with institutional strategic goals of Vision 2020 and National Goals. 

INSTITUTIONAL 
STRATEGIC GOALS TRANSFORMATION GOALS OBJECTIVES 

Teaching & Learning 1. Equity and redress (with special reference to students) – 
increase the opportunities for access & success of 
students, incorporating equity 

- To ensure student access, & success 
- Expand collaborative & complementary student support 

programmes, services & activities 
- To improve the number of students in Science, Technology, 

Engineering & Mathematics (STEM) fields at undergraduate & 
postgraduate levels 

- To improve the competence & increase the number of postgraduate 
students 

- To address the needs of students with disabilities in classrooms & 
student residences 

People  
Research 

2. Access, retention and success (with special reference to 
staff and their employability) – improve the staff equity 
profile of the institution, and ensuring consistent 
monitoring 

- Enhance & improve the equity, gender & age profile of researchers 
- Attract, nurture & develop research potential &talent of emerging 

researchers, postgraduate students & postdoctoral fellows  
- Career pathing 
- Ensure staff diversity (including people with disabilities) in all 

occupational levels in line with the Employment Equity Act 
Student Experience; 
University Life 

3. Social cohesion – enhance & expand strategies to assist 
students to integrate into university & academic life & 
develop a sense of belonging 

- Design & implement a system for academic programme planning & 
review to ensure the quality & responsiveness of the CUT’s 
academic programmes 

- Enhance & expand strategies to assist students to integrate into 
university & academic life & develop a sense of belonging 

 4. Institutional culture and climate – reinforce & 
strengthen institutional efforts to develop more inclusive 
institutional cultures 

- Develop an institutional culture that encourages diversity & social 
cohesion 

Operational 
Effectiveness, 
Efficiency & Quality 

5. Leadership, Management & Governance – provide 
effective and efficient administration services to students 
& supporting the needs of learners 

- Establish & enhance existing institutional & governance 
committees in support of the transformation agenda 

Institutional 
Advancement 

6. Networking & partnerships – strengthen formal 
relations with the industry & include them in the process 
of programme review to ensure their programme offerings 
are aligned with the market needs 

- Enhance & foster the scholarships of teaching, learning & 
engagement 

- Enhance & promote research relevance 

 


